
 

A M S I  S c h o o l s  óDog In, Cat Outô ï Investigating Time P a g e  | 1 

 

 

óDog In, Cat Outô: 

 

Investigating Time 

 

Based on the book óDog In, Cat Outô  

by Gillian Rubinstein and Ann James 

 

 

 

 

 

 

 

 

 

 

 

 

:  

 

An AMSI Schools CHOOSEMATHS  

Integrated Rich Task for Students in Years 1 and 2 

 

Teacher Booklet 

 

This task was developed in consultation with the Stage 1 Team at Greta Public School (NSW, Australia). 

óDog In, Cat Outô references used with permission by the author and illustrator. 

 



 

A M S I  S c h o o l s  óDog In, Cat Outô ï Investigating Time P a g e  | 2 

Grade 1 & 2 Outcomes: óTimeô  
 
(Australian Curriculum, Mathematics) 
 
¶ Tell time to the half-hour (ACMMG020) 

¶ Describe duration using months, weeks, days and hours (ACMMG021) 

¶ Tell time to the quarter-hour, using the language of 'past' and 'to' (ACMMG039) 

¶ Name and order months and seasons (ACMMG040) 

¶ Use a calendar to identify the date and determine the number of days in each 
month (ACMMG041) 

 

 

Additional General Inquiry Questions (Cross Curricular): 
 
Teachers might use these general inquiry questions as the focus of a unit of work across the 
curriculum, to follow on from the book study. They could be used to structure discussions 
with the class, or for group inquiry work together. 
 
1. How are people connected to places? (family units, home styles, significance of 
belongingé) 
 

2. What factors affect peopleôs connections to places? (home, relatives and family, climate, 
where they were born, friends and community, work and school / educationé) 
   

3. Where do people live in Australia? (Do you think this is a home by the sea or in the 
country? Why? Where else do people live? City, suburbs, country, farms, towns, beach, 
desert, mountains, foresté) 
 

4. How do you know that óDog In, Cat Outô is set in Australia? 
 

5. What might óDog In, Cat Outô ñlook likeò in another country? (Use an atlas and online 
image searches to ótravelô to another country ï eg. China, Northern America or Canada, 
Germany, South America, Indonesiaé  How would people dress? What would housing 
be like? What would the weather be like? What animals or pets might they have coming 
and going?  Recognise that in countries in the Northern Hemisphere, season are the 
opposite to that being experienced in Australia at that time.) 

 
6. Use a calendar to select a day and time. 

a. What season would it be? 
 
7. Make your own calendar based on your family pets (cat & dog, chickens, farm 
animalsé) 

 

 

 
 

  

http://www.scootle.edu.au/ec/search?accContentId=ACMMG020
http://www.scootle.edu.au/ec/search?accContentId=ACMMG021
http://www.scootle.edu.au/ec/search?accContentId=ACMMG039
http://www.scootle.edu.au/ec/search?accContentId=ACMMG040
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Grades 1 and 2 Task Grading Rubric:   
óInvestigating Time: Dog In, Cat Outô 

 
Achievement 

Grade 
Achievement Performance Description 

A 
 

Comprehensively 
working 

mathematically  
at Grade 1 / 2 

level 

¶ Connects names, numerals and time measurements, and partitions amounts of time in various ways 

¶ Accurately orders and numerates time sequences forwards and backwards, precisely locating times on number lines 
(timelines), clocks and calendars 

¶ Uses materials to model time problems (such as matching, sequencing and unit conversion problems), giving and receiving 
directions for ordering unfamiliar events using new time sequences 

¶ Solves unfamiliar time ordering and planning problems and discusses the reasonableness of the answer 

¶ Explains direct and indirect comparisons of time using uniform informal and formal units, justifying representations and 
explaining patterns that have been created. 

¶ Tells time to the minute, reading time on analogue and digital clocks, observing the characteristics of times in both óamô and 
ópmô and identifying to a sound degree of accuracy the position of both the minute and the hour hand. 

¶ Name and order months and seasons, investigating the seasons used by Aboriginal people, comparing them to those used 
in Western society and recognising the connection to weather patterns. 

¶ Use calendars to locate specific information, such as finding a given date on a calendar and saying what day it is, identifying 
personally or culturally specific days and calculating lengths of time between calendar events. 

B 
 

Thoroughly 
working 

mathematically  
at Grade 1 / 2 

level 

¶ Connects names, numerals and time measurements, and partitions amounts of time in various ways 

¶ Readily orders and numerates time sequences forwards and backwards, locating times on number lines (timelines), clocks 
and calendars 

¶ Uses materials to model simple time problems (such as matching and sequencing problems), giving and receiving directions 
for ordering unfamiliar events using new or familiar time sequences; solves unfamiliar problems and discussing the 
reasonableness of the answer 

¶ Explains direct comparisons of time using uniform informal and formal units, justifying representations and explaining 
patterns that have been created. 

¶ Tells time to the half-hour and quarter hour, reading time on analogue and digital clocks, observing the characteristics of 
half-hour and quarter hour times and identifying that the small hand is pointing ójust past the numberô and the big hand is 
pointing óto the 3ô, óto the 6ô, óto the 9ô or óto the 12ô 

¶ Name and order months and seasons, recognising also that the seasons used by Aboriginal people differ to those used in 
Western society, and recognising the connection between seasons and weather patterns. 

¶ Use calendars to locate specific information, such as finding a given date on a calendar and saying what day it is, and 
identifying personally or culturally specific days 

C 
 

Satisfactorily 
working 

mathematically  
at Grade 1 / 2 

level  

¶ Identifies names, numerals and time measurements, and partitions amounts of time in 24-hour, half hour and quarter hour 
increments 

¶ Readily orders and numerates time sequences forwards and backwards, locating times on number lines (timelines), clocks 
and calendars,  

¶ Uses materials to model simple time problems (such as matching and sequencing problems), receiving directions for 
ordering unfamiliar events using chronological sequences 

¶ Explains direct comparisons of time using informal and formal units, explaining patterns that have been created. 

¶ Tells time to the half-hour, reading time on analogue and digital clocks, observing the characteristics of half-hour times and 
identifying that the small hand is pointing óhalfway past the numberô and the big hand is pointing óto the 6ô, or óto the 12ô. 

¶ Describe duration of familiar events using months, weeks, days and hours,  

¶ Name and order months and seasons used in Western society and recognising the connection to weather patterns. 

¶ Use a calendar to identify the date and determine the number of days in each month and use calendars to locate some 
specific information such as finding a given date and day on a calendar. 

D 
Working 

mathematically at 
a basic  

Grade 1 / 2 level, 
often with 
support  

¶ Identifies names and some ótimeô measurements, and partitions amounts of time in informal increments 

¶ Orders time sequences forwards and backwards, locating some times on number lines (timelines), clocks and calendars,  

¶ Uses materials to model simple time problems (such as sequencing problems) 

¶ Makes some comparisons of time using informal and formal units. 

¶ Tells time to the hour, identifying that the small hand is pointing óto the numberô and the big hand is pointing óto the 12ô. 

¶ Describe duration of familiar events using days and informal units.  

¶ Name seasons used in Western society and recognising the connection to weather patterns. 

¶ Locate some specific information such as finding a given date a calendar. 

E 
Experiencing 

difficulty / 
working 

mathematically; 
working below 

Grade 1 / 2 level 

¶ Partitions amounts of time in inconsistent informal increments 

¶ Unreliably orders time sequences forwards and backwards  

¶ Demonstrates difficulty with making comparisons of time using informal and formal units. 

¶ Demonstrates difficulty in telling time to the hour. 

¶ Describe duration of familiar events using inconsistent informal units.  

¶ Names some seasons used in Western society but experiences difficulty with making connection to weather patterns. 

¶ Experiences difficulty with locating specific information on a calendar. 
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Literature Reference: 
 
Rubinstein, G. and James, A. (1991), óDog 
In, Cat Outô. Omnibus Publishing / 
Scholastic Australia : Gosford, NSW, 
Australia.  
 
 
 
 
Introduction 
 
What is ótimeô to children? 

As adults, we know how time is measured; but itôs much harder to describe what 

time is to the average 7 year old. The standard unit of time is the second, and these 

are organised into aggregated units (minutes, hours, days etc.).  

But what of non-standard measures of time, and the fact that time can ófeel differentô 

depending upon what we are doing? For example, when we are having fun with 

friends or family, time seems to óflyô; but if weôre in an examination or a doctorôs 

waiting room, time seems to ódragô. Normally, when introducing measurement to 

children we start with informal units of measure; with time, this is obviously much 

harder! 

Time is different from most other ómeasurementô attributes that we experience 

because it cannot be seen or heard or touched (Van de Walle et al. 2010). We canôt 

óseeô time in the same way we can óseeô how tall someone is or how full something is. 

We can only ófeelô time as it goes past ï and measure it on a device (a clock).  

For this reason, time is a very abstract mathematical construct for children ï and 

therefore their understanding needs to be anchored in concrete experiences drawn 

from the world around them. 

Although óDog In, Cat Outô was written and illustrated for a preschool audience, the 

book and activities suggested in this unit are a useful way to help children at Grade 1 

or 2 level gain an understanding of the concept of time and, significantly for 

mathematics, itôs measurement and numeration. 
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Lesson One : óDog In, Cat Outô 
 
 
Learning Intention: We are learning that events can take place at different times of 

the day. 
 

Australian Curriculum Links: 

ACMMG007 - Compare and order the duration of events using the everyday 

language of time (sequencing familiar events in time order) 

ACMMG021 - Describe duration using months, weeks, days and hours (describing 

the duration of familiar situations) 

 
Resources needed: 
 

¶ Picture Book: Rubinstein, G. and James, A. (1991), óDog In, Cat Outô. Omnibus 
Publishing / Scholastic Australia : Gosford, NSW, Australia. 

¶ Drawing paper or workbooks (per student) 

¶ Coloured pencils or crayons. 

¶ Outline Masters 1a, 1b and 1c (printed single copies, cut out as cards). 
 
 
Lesson Sequence: 
 
1. Read the storybook óDog In, Cat Outô by Gillian Rubinstein and Ann James 

to the class. 
 

The book and its illustrations show us a day and night timeline in the life of a 
family, including their pet dog and cat.  
At different times throughout the day, the dog and cat may be individually inside, 
outside or together as they share the day with their family.  
The busy family consists of mum, dad and three young children.  
 
As you read the book to the class, discuss the following with the children as you 
move through the book: 

 

¶ Whatôs going on in this picture? What do you notice? 
 

¶ When is this happening? How do you know? 
 

¶ How do you think the cat and dog know what time of day it is? How would the 
family give them ócluesô?  

 

¶ Do you think the cat and dog know whether or not itôs time for them to come 
inside or go outside? How? 

 

¶ Do you have animals / pets in your house that have the same experiences? 
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2. Students work with a partner.  

Note that this activity is about chronology ï not about telling the time using an 

analogue clock. Reading time properly using the hour and minute hands on an 

analogue clock will be introduced in Lessons 6 and 7. 

Each pair of children is given a card with a time from the story (see Outline 

Master 1a ï Time in words). Select a time format for each pair best suited to 

their level (whether time in words, time in digital am / pm format or time with an 

analogue clock face). óTime in wordsô would be the best way to start for most 

Year 1 or 2 classes. 

Together, read each time out and ask students to identify the event from the 

book which occurred at that time (eg. ñThe mum was having a snoozeò or ñThe 

kids were playing in the yardò).  

Make the time apparent for students rather than expecting them to read it. Note, 

however, that this activity will also allow the teacher to make a pre-assessment 

of studentsô existing facility with telling time. 

To prompt, ask students: ñWhen is this time ï in the morning? The middle of the 

day? The afternoon? The evening or the night-time?ò 

There is opportunity here to highlight the language used around time ï informal 

language (morning, afternoon etc) and formal measurement language (am/pm, 

hours, minutes) 

Each pair of students with matching times can then illustrate it together 

themselves. (The class may need to refer back to the story for this ï there are 

small clocks showing the analogue time on the pages of the book). 

When this is finished, as a whole class order the times and events which 

students have completed in chronological order, holding up their illustrated 

events. 

 

3. Reflect.  
 
Discuss events in chronological order that happen during a school day in the 
class.  
 
How do teachers and students know what things to do, and when?  
 
What things can help us to know when events should take place? 
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Lesson Two:  Whatôs on the Weekend? 
 
 
Learning Intention: We are learning that events can take place at different times of 

the day. 
 
Australian Curriculum Links: 

ACMMG007 - Compare and order the duration of events using the everyday 

language of time (sequencing familiar events in time order) 

ACMMG021 - Describe duration using months, weeks, days and hours (describing 

the duration of familiar situations) 

Resources needed: 
 

¶ Class copy of the book óDog In, Cat Outô by Gillian Rubinstein and Ann James 

¶ A4 Paper booklets (5 or 6 pages each) for óMy Saturdayô books 

¶ Pencils, crayons 

¶ Outline Master 2 ï óMy Saturday Timelineô ï copies per student 
 
 
Lesson Sequence: 

During this lesson students will think back to the text óDog In, Cat Outô by Gillian 

Rubinstein and Ann James and revisit some of the events which occurred. They will 

also consider events in their own day-to-day and use these to order events. Students 

will think about ólength of timeô informally, using their own judgement criteria. 

This lesson sequence may take place over two lessons, depending on time taken at 
Step 2. 
 
1. Class Discussion ï Order of Events. 

 
Discuss - What events would take place if this book was written about you and 
your family? What are some common and some different events in different 
class membersô families? 
 

 

2. óMy Saturday Bookô.  
 
Ask students: óWhat events happen at your place on a Saturday?ô Discuss 
briefly with class and then have students record, using pictures, words or 
numbers, events that happen at their house on a Saturday. Use these to create 
their own book: óMy Saturday Bookô. (This could be done over two lessons, 
depending on time available). 
 
 

3. Ordering Events. Discuss time in terms of one whole day ï what does óa long 
timeô feel like? What does óa short timeô feel like? 
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Have students choose up to 4 events from their óSaturday Bookô. Students write 
down óhow longô each of these events would take and try to explain why these 
events might take that amount of time (eg. ñWhen I get dressed, this takes a 
long time. This is because I take a while to choose my clothes and sometimes I 
canôt find things and have to get mum to help. I also find tying my shoelaces 
hard. My mum tells me to hurry up.ò). These explanations could be written or 
recorded on a voice recorder. 

 
Use the óMy Saturday Timelineô (Outline Master 2) to place some or all of their 
Saturday events into an order (see below óTimeline for Mumôs Saturdayô as an 
example). 

 
Enabling Prompts:  
ñWhat is something you usually do on a Saturday (when you are not in school)?ò 
ñHow is Saturday different to a school day?ò 
ñIs there something in the room that might help you?ò 
ñGo for a gallery walk to see how other students are completing the task, this 
might help you to make a start on your workò 
 
Extending Prompts: 
ñIs there a different way you can show your work?ò 
ñCould you order your events by how long they take?ò 
What takes up the most time?  What takes the least time?ò 
 

Display a variety of timelines and discuss how students in the class spend their 

time on Saturdays. 

 
 
Timeline for óMumôs Saturdayô 
__________________________________________________________________________________

__ 

 

 

 

 

4. Reflect. 
 
Discuss with students the order of events they have placed on their timeline. 

How would they describe the amount of time taken for each event? What makes 

óa long timeô? A óshort timeô? A ómedium timeô? How do we know?  

What helps us know what to do next / How do we know ótimeôs upô and we have 

to move to the next thing?  

If Mum or Dad tell us, how do they know? 
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Lesson Three:  Times of the Day 
 
 
Learning Intention: We are learning that events can take place at different times of 

the day. 
 
Australian Curriculum Links: 

ACMMG007 - Compare and order the duration of events using the everyday 

language of time (sequencing familiar events in time order) 

ACMMG021 - Describe duration using months, weeks, days and hours (describing 

the duration of familiar situations) 

Resources needed: 

¶ Outline Master 3a ï copies per students (optional) 

¶ Colour pictures from Page 10 ï on board or screen 

¶ Class copy of the book óDog In, Cat Outô 

¶ Outline Master 3b ï copies per student 

¶ Coloured pencils and writing materials. 
 

Lesson Sequence:  

During this lesson students will think about parts of the day: morning, middle of the 

day (ómiddayô), afternoon, evening, night time. They will discuss some of the events 

that take place in each of these parts of the day. 

These parts of the day are óinformal measurementsô ï that is, thereôs no universally 
agreed, formally measured time at which any of these parts of the day start or 
finished (other than ómiddayô). Students will be introduced to times during the day (on 
the hour or half hour) using an analogue clock.   
  
1. Class Stimulus Discussion 
 
Use the coloured pictures featured below, along with Blackline Master 3a, to discuss 
these common events that occur during a childôs day-to-day. Note that some of the 
events are óone-offsô (eg. óGoing to bedô) while others are repeated (eg. óLearning 
with my classô). 
 
For each of the stimulus pictures, consider the following prompts with the group: 
 
¶ Tell me about this picture. 

¶ Tell me about each of this event ï why do we do this each day? 

¶ Which of these events do you do in the morning? Why? 

¶ Which do you do first? Why? 

¶ Which of these events do you do in the afternoon? Why? 

¶ Which of these events do you do in the evening? Why? 

¶ Which of these events happen more than once in your day? Why? 
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All images sourced from Creative  
Commons - no attribution required.  

Downloaded 15.01.2018. 

 
2. Thinking about óTime of Dayô. 

 

¶ Have a class discussion ï What is ómorningô? óMiddayô? óAfternoonô? óEveningô? 
óNight-timeô? What things happen at each of these times? How do we know itôs 
morning / midday / afternoon, etc.? 

 

¶ Depending on the experience of the group, your students can then be lead 
into considering clock times for each activity ï ie, at what time on the clock might 
each of these events occur? Note that some students will not be ready for this 
until after Lessons 6 and 7. 

 
The class could refer back to the book óDog In, Cat Outô to assist ï for example, 
what was the time (on an analogue clock face) when the family were having 
breakfast? Playing in the yard? Going to bed? Look at the clock faces for each of 
these events. This could be a good way of introducing some key times to the 
hour or half hour using an analogue clock. 

 

¶ Have students look back at the stimulus events in Outline Master 3a (or the 
colour pictures above), and also consider other óeveryday eventsô that might not 
be included here (eg. feeding my dog, packing the dishwasher for dad, having a 
bathé). Use Outline Master 3b and have students record (draw or write) one 
óeveryday eventô into each section of this handout and then record the time, to the 
hour (or half hour) by drawing the hands of the clock.  
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Enabling Prompts:   

V Provide a moveable clock model. 
V Display a series of times (to the hour) over the course of each of the morning, 

midday, afternoon, evening and night-time up the front of the classroom 
V Ask: ñWhat were did some of the clock times in óDog In, Cat Outô look like in 
the morning / afternoon / evening / etc.?ò 
 

Extending Prompts: 

V Ask: ñCan you show me some óhalf-pastô times on your clocks?ò 
V Ask: ñCan you think of two different events that could take place in the 

morning / at midday / in the afternoon / evening / at night-time?ò 
 

 

3. Reflect. 
 
Review some studentsô responses to each part of the day: 

ñWhat are some ómorningô (ómiddayô / óafternoonô / óeveningô / night-timeô) everyday 

events?ò  

ñWhat does the clock look like at this time? What time is this?ò 

Discuss what clocks do for us ï that is, help us know what time different events 

should take place. 

Discuss: ñWhy is it important to do some events at the same time each day? What 

might happen if we didnôt do this?ò 
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Lesson Four:  A Strip of Time 
 
 
Learning Intentions: We are learning that events can take place at different times 

of my life. 
 
 We are realising that time can be shown using a diagram or 

picture, such as a ótimelineô. 
 
Australian Curriculum Links: 

ACMMG021 - Describe duration using months, weeks, days and hours (describing 

the duration of familiar situations) 

Resources needed: 

¶ Outside or corridor space (for the Stimulus Activity) 

¶ óPropsô for Stimulus Activity (optional, just for fun)  

¶ 30 cm strips of paper (or A4 paper cut longways into strips) ï per student 

¶ Outline Master 4 ï óTimeline for a 7 Year Oldô (poster or on a screen at front) 

¶ Piece of string (about 30 cm), wool, or pipe cleaner, with 12 beads tied at 2 cm 
intervals (for Reflection ï see Part 3 below). 

 
 
Lesson Sequence:  

During this lesson students will think about longer periods of time and 

representations of this on a timeline. Students will consider important life events and 

look at length or distance (measured informally óon the groundô or on a piece of 

paper) as a representation of time passing between events. 

 

1. Stimulus Activity: óA Teacherôs Lifeô 
 
The way you set up or introduce this activity will depend on your willingness to 
share key events in your life with your students!  
 
Generally kids love learning about their teacherôs life outside of school (and are 
fascinated to learn that we werenôt always teachers, and that they donôt keep us 
in the cupboard each night ready to come out again for the next teaching day)!  
 
However, if youôre not comfortable, make it up or use a fictional ófriendô to 
illustrate these events. 
 
For the sake of this explanation, letôs assume your name (or your ófriendôsô name) 
is óMs Smithô. 
 
Using the length of the classroom, or some outside corridor or yard space, give a 
distance between two points that represents óMs Smithôs lifeô from birth ótill today. 
Note that you donôt need to specify your current age!  
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Choose two students ï one to be óNewborn Ms Smithô and another to be óToday 
Ms Smithô. Have these students stand at the start of your ótimelineô and the end, 
respectively. To add a bit of fun, you might want to use props ï eg, give Newborn 
Ms Smith a baby rattle and Today Ms Smith some glasses, or similar. 
 
Select several events from your life (eg. starting school, going to University, 
taking a trip overseas, getting married, having children, buying your current peté 
you choose!).  
 
For each of these events, ask the class: ñIf this distance shows my life from the 
start to the finish, where do you think [this event] happened in my life?ò  
 
Have a chat about where students would place the event on your óteacherôs life 
timelineô, and then show them approximately where the event occurred (eg. if you 
are 30 and you travelled to Japan when you were 15, stand this óTravelled to 
Japanô student halfway along your timeline!). Again, with a bit of pre-lesson 
preparation, using props can be a way of adding some fun to this activity! 
 
This activity will generate some laughs, some curiosity around where events 
óbelongô in your life, and have students thinking about representations of longer 
lengths of time on a chronological representative timeline. 

 
 
2. Lifetime Strips. 
 

Ref:    Burns, M. (1978) óThis book is about timeô. Toronto, Canada: Little, Brown 
and Company. 

 

¶ Give each student a strip of paper 30 cm long (A4 paper cut longways into 4 
pieces will do nicely). Explain that this is their ólifetime stripô - it represents all the 
time in their life to date. One end marks when they were born. The other is right 
now (the present).  
 

¶ Place these marks, labelled as numbers where you think they belong:  
 

1. Last week;  
2. Your last birthday;  
3. Five years ago;  
4. When you were in Kindergarten / Prep / Foundation; 
5. Your first Christmas (or other significant cultural event). 
 

¶ Have students compare their strips with others, particularly someone of a 
different age. 

 

¶ Hold a whole class discussion to share some of the events on studentsô own 

chronologies (óLifetime Stripsô). How long do these events take? How do we 

know? How could we measure it? How could we show each year that goes past 

on a timeline? 
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¶ Show students the graphic on Outline Master 4. Ask students what they notice 

about the graphic: ñTell me about the pictures. What do you notice? What else 

does the picture graphic have on it? What are the spaces for?ò (and, if 

necessary) ñWhy do you think the spaces between each year are the same?ò 

 
 

3. Reflect 
 

Reinforce the point that óbig eventsô can take place over long periods of time, 
such as a lifetime. 
 
Referring again to Outline Master 4 (óTimeline for a 7 Year Old), explain that 
sometimes we can show time as if it were a line. This helps us work out when 
events have occur, or should occur ï such as remembering to have a birthday 
party each year! 
 
Ask: ñCould we have a timeline for smaller amounts of time?ò  

 ñCould we have a timeline for just a day? How could we break it up?ò 
 
Show students the ó1 day timelineô made earlier from string (or pipe cleaner) and 
beads, eg: 
 

 
Image: AMSI Schools, 2018. 

 

 
Point out that each bead represents an even amount of time, just like the spaces 
on the Timeline diagram (which represent one year). 
 
What if we wanted to use this to show more than just one day? Could we twist 
the string or pipe cleaner into a circle ï like this ï so we can keep going around 
again, once time is up? 
 

    Hmmmé 
Image: AMSI Schools, 2018. 

 

Have students ponder this until the next lesson! 
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Lesson Five:  How Long is a Minute? 
 
 
Learning Intentions: We are learning that there are different units of time. 

 
Australian Curriculum Links: 

ACMMG021 - Describe duration using months, weeks, days and hours (describing 

the duration of familiar situations) 

Resources needed: 
¶ Online or large digital timer ï on electronic board 

¶ Student workbooks or blank paper 
¶ Pencils, crayons, writing materials 

 
 
Lesson Sequence:  

During this lesson students will be familiarised with the units of measure we use for 

time including: 

¶ Second 

¶ Minute 

¶ Hour  

¶ Day 

¶ Week 

¶ Month 

¶ Year 
 

1. Brainstorm 
 
Brainstorm with students what they already know about óTimeô. Record these on 
the board. Circle or highlight any words contributed that refer to units of time (eg. 
ñminuteò, ñdayò, ñyearò etc.) 
 
 

2. óTime Trialsô.  
 

¶ To support students with their understandings of time duration, ask them to close 
their eyes and stand up when they think óa minuteô has passed. Tell them this is a 
óTime Trialô. 
 

¶ Identify students who were accurate (or close to accurate) in their timing. What 
strategies did they use? óBounce and pounceô these strategies, ie, óbounceô 
questions around the close-to-accurate students (ñWhat did you do to decide on 
óone minuteô?ò, ñAnd what did you do?òé), and then ópounceô on student 
responses that involved counting as a strategy (ñAhhh! Amelia used counting, by 
going ñone and two and three and fouré.ò in her head! Good thinking!ò; ñOoh! 
You counted to 60! Why was that? Amit, thatôs a really good strategy!ò) 
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¶ Similar counting strategies could be ñOne-cat-dog, two-cat-dog, three-cat-dogéò, 
or ñOne Wagga Wagga, Two Wagga Wagga, Three Wagga Waggaéò).  
 

¶ Discuss why we might count to 60 when counting a minute, and in doing so 
introduce the language of ó1 secondô. 
  

¶ How long is ó1 secondô? Have a chat about why simply 
counting ñ1, 2, 3, 4éò would be too fast. Demonstrate 
and practice counting in time with seconds with 
different paced hand claps, using an online timer (eg. 
Google search ótimerô). 

 

¶ Ask students to close their eyes again and think of the strategies that were 
discussed. Repeat the Time Trial, and this time encourage them to use a strategy 
they havenôt used before to increase their level of accuracy in determining the 
duration of a minute. This task may be repeated to ensure students gain an 
understanding of the duration of a second, and then a minute. 

 

¶ Finally, discuss what would need to happen for us to achieve an accurate Time 
Trial that went for an hour:  ñWhat strategy could we use to have an accurate 
Time Trial that was an hour long?ò Again, óbounce and pounceô until students 
arrive at the conclusion (with prompting) that we would need to count 60 lots of 1 
minute, each of which would be 60 seconds (counting using our chosen ó1 
secondô counting strategy).  

 

¶ To illustrate, start the timer on the board at one hour and show students that this 
would take quite a ólong timeô if we were to count it out with our eyes closed! 

 
 
3. Recording and Observing Informal Measurement of Time. 
 

¶ Using workbooks or blank pages, ask students how they might write down or 
record their understanding of each of a second, a minute and an hour. They might 
use pictures, a word sentence (eg. explaining their strategy), a number sentence 
or a diagram (some students may remember the use of timelines in the previous 
lesson!). 
 
Enabling Prompts:  
ñIs there something in the room that might help you?ò 
ñGo for a ógallery walkô to see how other students are completing the task, this 
might help you to make a start on your work.ò 
ñWhat is something that takes a second to do? A minute? An hour? Longer than 
an hour?ò 
 
Extending: 
ñTell me everything you know about a second.  A minute/  An hour.ò 
ñIs there a different / and additional way you can show your work?ò 

 

¶ Once students have recorded their work, conduct a gallery walk in order to expose 
students to different ways of recording and representing. 
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4. Reflect. 
 

Upon return to their desks, have students share what they have seen in the works of 

others using ñI noticedéò or ñI sawéò language and without reference to other 

studentsô names. 

 
 

  

AMSI Schools Teaching Tip: 
 

óGallery Walksô 

 

How do we conduct ourselves in an art gallery?  

For the most part, we wander around in silence, observing the work 

and ideas of others. We may wonder about works or form judgements 

in our heads, but if weôre polite we keep those thoughts to ourselves. 

Perhaps we share our observations later with a friend or interested 

peer. 

A ógallery walkô is a common strategy used by teachers to encourage 

children to consider the work and ideas of their peers in silence, 

constructing their own meaning from what they see or observe but 

without casting judgement or making comment. 

In a classroom óGallery Walkô, students are asked to stop work and 

leave their books or work in progress in full view on their desk. They 

stand behind the desk and place their hands behind their back. Then, 

for a timed minute (or so), they wander around observing their peersô 

work in silence, hands remaining behind backs.  

Just as when we visit an art gallery, the objective here is to actively 

observe the work of others, and to think about how our peers have 

represented their ideas. 

Upon return to their desks, have students share what they have seen 

in the works of others using ñI noticedéò or ñI sawéò language - and 

without reference to other studentsô names. 
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Lesson Six:  One-Handed Clock 
 
 
Learning Intentions:  We are learning that clocks help us measure time.  

We are learning to tell the time in different ways. 
 
Australian Curriculum Links: 

ACMMG020 - Tell time to the half-hour (Reading time on analogue and digital clocks 

and observing the characteristics of half-hour times) 

 
Resources needed: 
¶ Online or large digital timer ï on electronic board 

¶ Student workbooks or blank paper 
¶ Pencils, crayons, writing materials 

¶ Safety scissors (per student) 
¶ Printout of Outline Master 5 (preferably onto stiff card) ï per student. 
 
 
Lesson Sequence:  

During this lesson students will begin to become familiar with the way an analogue 
clock measures time. 
 

Students may not appreciate that the hour hand is the most important hand on an 
analogue clock, because it is smaller than the minute hand. However, we are able to 
approximate the time without the minute hand. The minute hand simply adds extra 
precision. 

1. Activate. 
 
Give children a pen and paper and simply ask them to draw a clock.  
 
Enabling:  
ñIs there something in the room that might help you?ò 
Students provided with a circle to create their clock face on. 
 
Extending: 
ñCan you draw any other type of clock you have seen?ò 
ñWrite down everything you know about telling the time.ò 

 
Discuss the clocks with individual children asking them to tell some things about 
their clocks and what time their clock is showing. 
 
Now, look back at the looped string-and-beads from 

several lessons ago: 

ñWhat do we notice about the ócircle timelineô and the pictures 

of clocks drawn in the class?ò 
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2. The One-Handed Clock (Explicit Teaching). 
 

¶ Show students the following picture: 
 

   
Image sourced from Creative  

Commons - no attribution required.  
Downloaded 16.01.2018. 

 

¶ Use the suggested explanation: 

This is a photo of an old clock on the wall of St Vitusô cathedral in Prague.  

It was made with only one hand, yet it shows the time reasonably well.  

The numbers of the clock are written in special numbers called óRoman 
Numeralsô, so they look different to numbers we see on most clocks. However, 
we can count the numbers around from ó1ô. How many numbers are shown on the 
clock? (Letôs count them). 

Is this the same as most clock faces we see? 

Look at where the point of the arrow is. We can tell that this photo was taken just 
after 11 oôclock. How? 

¶ Use the classroom clock to highlight to students that the hour hand moves slowly 
between numerals over the course of an hour. Check for understanding by 
asking various students what the time would be if the small hand on the clock 
were pointing at the ó3ô, ó6ô, ó8ô etc.? Reinforce the length of an hour by referring 
back to their óTime Trialsô in Lesson 5. 

 

 

 

 

 

3. The One-Handed Clock (Activity) 
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In this activity, students make a óone handedô clock just like the St Vitusô clock.  

Note: The minute hand only provides additional accuracy, which is not needed at 
this stage. The focus is clearly on the hour and using ótimeô language appropriate 
for students at this level ï that is, on the hour and the half hour. 

 

Provide students with a copy of Outline Master 5 ï the óMy One Handed Clockô 
image (preferably printed on card). Students need to cut out the hour hand (only) 
and use a split pin to attach it to the centre of the clock-face, as in the pictures 
below.  

Students follow the teacherôs directions with their own clocks. These directions 
emphasise the correct direction of turn (only óclockwiseô and never óanti-
clockwiseô), especially highlighting the transition from 12 oôclock to 1 
oôclock. 
 
 
Establishing times on the hour: 
 
ñMove your hour hand so that it points to the number 3. This shows 3 oôclock.ò : 
 

 

ñMove your hour hand so that it points to the number 4. This shows 4 oôclock.ò 

ñMove your hour hand so that it points to the number 5. This shows 5 oôclock.ò 

ñShow me 6 oôclocké 7 oôclockéò  

ñShow me 12 oôclock. What do you think will happen now?ò (If the hour hand 
keeps turning the same way, it will show 1 oôclock). 

Students then follow directions to show various times on their own clocks. 

 

 

 

 

 

 

 

Establishing times on the half hour: 
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ñPosition the hour hand of your clock halfway between 9 and 10. What time 
would this be?ò 

 

Acceptable answers for the position shown in the image include: ñAfter 9 oôclock 
and before 10 oôclockò, or ñBetween 9 oôclock and 10 oôclockò, or ñNearly 10 
oôclockò.  

Some students might suggest óhalf past 9ô, and the teacher could ask them to 
adjust the hour hand so that it was more precisely or more exactly half way 
between 9 and 10. 

This will link the language of óhalf pastô with the óhalf wayô position of an hour 
hand.  

However, the emphasis in this activity is on describing all positions of the hour 
hand, not just the exact half-way point. 

¶ Show me a time between 3 oôclock and 4 oôclock. 

¶ Show me a time that is just before 3 oôclock. 

¶ Show me a time that is just after 3 oôclock. 

¶ Show me a time that is exactly half way between 2 and 3 oôclock? This is called 

half past 2. 

 

Note: Ensure students keep their clocks for use in Lesson 7! 

 

Enabling:  Students work with a partner to create their clocks. 
 Demonstrate óon the hourô and óhalf pastô times using a selected 
number on the clock (eg. ñWhere is half way between 7 and 8 
oôclock?ò). Then have students show the same with a different number 
(eg. ñCan you show me 9 oôclock? Can you show me half-past 9?ò). 
Repeat scaffolding until they have the idea. 

 
Extending:  Students who quickly grasp the óhalf-pastô times could try to represent 

óquarter pastô and óquarter toô times using their single handed clock. 
 

 

4. Reflection. 
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¶ Discuss what else a clock face resembles / looks like (possible answers might 
include óa dialô; óa circleô; óa spinnerô; óa faceôé) Jump on the answer ófaceô if given 
by students. Explain that we do refer to a clock like this as having óa faceô. What 
else do students notice about clock faces (óthey have numbersô; óthey have 
handsô; ótheyôre roundôé). If desired, show students pictures of other analogue 
clock faces to find similarities and differences (eg. theyôre not always óroundô!).  

 

¶ Introduce the term óanalogueô to refer to the type of clock that has a face and 
hands.   

 

¶ Discuss with class: 
 
ñWhat do we know about how clocks tell time?ò 

ñWhat does the smaller hand on a clock tell us? Think back to our lesson today.ò 

ñHow much time goes by when the smaller hand moves between two numbers on 

an analogue clock?ò 

ñWhy might only having a small hand (for the hours) a bit tricky sometimes?ò 

Have a class discussion on this, ready for the next lesson. 

 

As an extension, teachers may like to show students a sundial, which shows the 

time using only an óhour handô, that is, the dialôs shadow. 
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Lesson Seven:  óJust a Minute!ô ï Introducing the minute hand and 
óhalf-pastô 

 
 
Learning Intentions:  We are learning that clocks help us measure time.  

We are learning to tell the time in different ways. 
 
 
Australian Curriculum Links: 

ACMMG020 - Tell time to the half-hour (Reading time on analogue and digital clocks 

and observing the characteristics of half-hour times) 

 
Resources needed: 

¶ Larger single copy printouts of Outline Masters 6a and 6b, displayed at front of 
room. 

¶ Online analogue clock (eg. 
http://www.teacherled.com/resources/clockspin/clockspinload.html - Flash Player 
needed on your computer) ï on electronic board; OR 

¶ Large geared analogue clock (eg. and old alarm clock or large faced classroom 
clock 

¶ Single copy print out of Outline Master 7 (cut out) 
¶ Outside playground space (and fine weather) 
¶ Large óplaygroundô chalk 

 

Lesson Sequence: 

In this lesson students learn about using the large or óminuteô hand in conjunction 

with the hour hand on an analogue clock to discern times at half past each hour as 

well as on the hour. They will learn the language of óhalf pastô the hour and then 

consider the number of minutes within one hour. From here, students are introduced 

to describing óhalf pastô times as ósomething-thirtyô times (eg. because ó6:30ô is 30 

minutes after ó6 oôclockô). Finally, they learn the terms óa.m.ô and óp.m.ô to identify 

times of the day either side of midday (morning and afternoon / evening). 

 

1. Activate ï Matching activity 
 

¶ Use Outline Master 6 (a) to refresh studentsô understanding of telling the time to 
the half hour using only the hour hand. A simple game can be played in teams by 
calling out a time (from the right hand side) and having students try to match the 
analogue clock time with the called out time. 
 

¶ The game can then be repeated with the minute hand added in. At the end of the 
game, ask students, ñWhat do we notice about the position of the larger (minute) 
hand when the small (hour) hand is on the number (ie, pointing straight at the 
number)? What do you notice about the minute hand when the hour hand is 
halfway between two numbers?ò 

http://www.teacherled.com/resources/clockspin/clockspinload.html
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2. Explicit teaching ï The Minute Hand 
 
Use a large geared analogue clock (such as a typical classroom clock) OR an online 
analogue clock display (eg. http://www.teacherled.com/resources/clockspin/clockspinload.html 
(Flash Player needed on your computer) for this activity. 
 

¶ Starting at a time on the hour, ask students to observe what happens when we 
move the large hand down to the 6 on the clock (the large hand moves to halfway 
between the initial hour and the next). 
 

¶ Think back to Lesson Five ï can we remember how many minutes are in an 
hour? How many seconds in a minute? What do we notice? 

 

¶ Discuss ï if we were to have exactly half the minutes in an hour, how many 
minutes would this be? (óBounce and pounceô until you find the correct answer. If 
necessary, show students using sets of 10 or on a hundreds chart that 30 is half 
of 60). 
 

¶ Remind students of the concept of half ï eg, óIf I have half a pizza, what would 
the slice look like? What about half a cake?ô (Note that these two objects are 
circular, like a clock face). óNow, lets have a look at a clock face. If I divided it in 
half, what would it look like? Can anyone draw me a line showing the clock face 
divided into halves?ô 

 

¶ Discuss the concept of 30 minutes (and the 30 minute mark on the clock ï ie, in 
the position of the ó6ô) being half of a whole hour. This is why we call times with 
the minute hand on the 6 óhalf-pastô something. Note where the hour hand is ï 
also halfway between two hours.  

 

¶ Take a segue-way here; ask students, óWhat are different ways of saying 
óHelloô?ô There will be a range of responses: óHiô, óGiddayô, ñHow are you?ôé 
Make it clear that there are different ways of saying the same thing (in this case, 
greeting someone). Then, explain that just like thereôs different ways of saying 
óHelloô, there are different ways of saying times. For example, óHalf past 2ô can 
also be said and written as ó2 thirtyô (2:30), because óhalf pastô an hour is when 30 
minutes have gone by and the minute hand is on the 6.  

 

¶ Emphasise that the minute hand measures minutes, NOT hours ï and so weôre 
looking at the small increments on a clock face. Each number on a clock is 
exactly 5 minutes apart. Count by fives (using the clock face for reference), 
showing that the distance in minutes between the 12 at the top and the 6 at the 
bottom is exactly 30 minutes. 

 

¶ Finally, chat about óamô and ópmô, explaining that the initials óa.m.ô (or óamô) refer 
to óin the morningô (ie, before midday, 12:00 noon) and the initials óp.m.ô (or ópmô) 
refer to óin the afternoonô (students can remember this by recalling the mnemonic 
óóp.m.ô is ópast middayôô.  

 

http://www.teacherled.com/resources/clockspin/clockspinload.html
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¶ (Teachers may wish to mention that óa.m.ô stands for the the latin óante meridiemô, 
and p.m. stands for ópost meridiemô ï literally, óbefore middayô and óafter middayô. 

 

¶ Explain that some very early óamô times (from 12:00 am ótill sunrise) can still be 
dark, as they are so early in the morning the sun has not even come up! 

 

¶ Check for understanding by quizzing the group about some times: óWhen would 
ó2:00 pmô be ï morning or afternoon?ô; óWhen would 5:30 am be ï morning or 
afternoon?ô; óWould 7:00 in the evening be óamô or ópmô?ô, and so on. 

 

3. óHuman Clock Faceô Outdoor Game. 
 

¶ Print off a single copy of Outline Master 7, and cut out each sign (multiple copies 
if you wish to run several óclockfacesô at once). 
 

¶ Find a space in the playground where there is either a large circle drawn 
(between 8 and 15 metres across), OR draw a large circle on the ground in chalk, 
or mark out a circle with 12 cones. Mark in the 12, 3, 6 and 9 on the circle, 
followed by all the other numbers (as per a clock face), and mark the centre of 
the circle as a dot. About 10 metres diameter is a good size for this game. 
 

¶ Students work in fours, and take turns. One student stands on the outside of the 
circle, positioned at the ó12ô ï this student is the ótimerô. The other two students 
stand on the centre of the circle, back to back. One is the óminute handô and the 
other is the óhour handô. A fourth student stands anywhere outside the circle ï this 
student is the óam / pmô student. 

 

¶ Someone (eg. the teacher) calls out a time either on the hour or half past the 
hour, and then state whether it is morning, midday, afternoon, evening or night, 
for example, ñ2:30 in the afternoon!ò; ñ4 oôclock in the morning!ò or ñHalf past eight 
at night!ò.  

 

¶ The ótimerô immediately begins running around the clock face, from 12 and back 
to 12. In that time: 
(a) the óhour handô student must position themselves correctly on the clock face 

(either on or halfway between the hour);  
(b) the óminute handô student must position themselves correctly on the hour or 

half past the hour (ie, on the 12 or the 6); and 
(c) the óam/pmô student must stand in the centre of the clock holding up the 
correct óamô or ópmô sign. 
 

¶ The objective is to keep the timer as ótimerô, and for each student to try to become 
the óhour handô. However, if someone gets it wrong, they become timer and 
everyone else moves to a new position: 

- The óam/pmô student moves óupô to óminute handô; 
- The óminute handô student moves óupô to óhour handô 
- Whoever was either not correct OR didnôt make it to position before the 
time completed his/her lap of the clock, is óoutô and moves into the ótimerô 
position (and everyone óaboveô them moves up). 
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¶ Student teams of 4 can take turns playing the game whilst others observe, or, the 
teacher may wish to run several clock faces at once (teams of 5, so one student 
can call out times. In the latter instance, ensure the time caller is able to select 
appropriate times to call or provide them with a list of times to call). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Image sourced from Creative  
Commons - no attribution required.  

Downloaded 30.01.2018. 

 

4. Reflection. 

Look back at the book, óDog In, Cat Outô.  

Can we find any examples of clocks showing óhalf pastô times? Which are these? 

Where is the minute hand? What times of the days are they ï óa.m.ô or óp.m.ô? How 

do you know? 

Discuss these with the class. 

 
  

12 

9 3 

6 

1 

2 

4 

5 7 

8 

 

10 

11 

ñ3:30 in the 

afternoon!ò 

Caller 
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Lesson Eight:  Digital Time Formats 
 
 
Learning Intentions:  We are learning that clocks help us measure time.  

We are learning to tell the time in different ways. 
 
 
Australian Curriculum Links: 

ACMMG020 - Tell time to the half-hour (Reading time on analogue and digital clocks 
and observing the characteristics of half-hour times) 
 
 
Resources needed: 

¶ Online stopwatch 

¶ Larger classroom analogue clock or online analogue clock 

¶ Online digital clock, eg. https://www.online-stopwatch.com/online-digital-clock/ 

¶ Outline Masters 1b and 1c, cut up into cards (sets for matching game/s) 

¶ Outline Master 8 ï óTime Bingoô ï 1 x questions card for teacher; per student 
copies of óBingoô player sheets for students 

 
 

Lesson Sequence: 

In this lesson students learn about using a digital format to tell time on the hour and 

the half hour.  

It should be noted that this is the first time most students will have encountered 

decimal notation when using numbers ï that is, digits on the right hand of a decimal 

point (or colon, as is the convention for digital formats) representing a fraction of the 

unit (in the case of time, the number of minutes within a whole hour.) 

 

1. Activate ï óSpeed Alphabetô 
 
Use an online stopwatch up on the smartboard or data projector (or a large computer 
screen) to time how quickly students can recite their way through the whole alphabet 
(a Google search of óonline timerô results in a browser based version which suits 
fine). 
 
Results will vary, but a typical time recorded on the stopwatch for this might be 
around 5 seconds. For example, the time might be: 
 

5:74 
 
Discuss what the ó5ô represents, and explain that the ó.74ô represents óhundredths of 
a secondô ï that is, 1 second broken up into 100 tiny moments.  
 

https://www.online-stopwatch.com/online-digital-clock/
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[Fun Fact: We call these óhundredthsô of a second ócentisecondsô. There are 100 
centiseconds in a second.] 
 
Have fun and see who records the smallest time.  
 
 
2. Explicit Teaching ï Matching Analogue to Digital Times 
 

¶ Look at the classroom analogue clock (or bring one in if there isnôt one usually in the 
room). Now, use an online clock in 12-hour time format (eg. https://www.online-
stopwatch.com/online-digital-clock/) to look at the digital version. What do students 
notice about the first digit on the digital time, and the position of the hour hand on the 
analogue clock? Eg. 

10:55:12  am 

¶ óBounce and Pounceô ï How many minutes are there in one hour? Ą explain then that 
the 2 digit number that follows the hour digit/s in a digital time format (that is, the two 
digits after the first colon) show the number of minutes after to óon the hourô time.  
 

¶ óBounce and Pounceô ï How many seconds are there in one minute?  
 

¶ (Extension: How is this different to the number of ócentisecondsô in a second?) 
 

¶ In the format above, the last set of digits represents the number of seconds after the last 
minute. (Note: we wonôt really worry about digital times showing seconds as well here, 
however, it is useful if students have seen it before). 

 

 

3. Games & Activities ï Matching Digital Times with Analogue Times 
 

¶ Use Outline Masters 1(b) and 1(c), cut up into cards, to match the digital time formats to 
the analogue times. A game of memory can be played here, after the teacher has 
ensured students are matching correctly between digital and analogue times. 
 

¶ Alternatively Outline Master 8 provides a game of óTime Bingoô ï See Outline Master 8 
for instructions and working pages. 

 
 
 

4. Reflection. 

Reflect back with students through discussion and questioning ï óWhat does ñHalf 

Past 5ò look like in digital time?ô; óWhat does ñ4 oôclockò look like on an analogue 

clock?ô, etc. 

Reinforce the ó__:15ô for óQuarter Pastô times, the ó__:30ô for Half Past times, the 

ó__:45ô for óQuarter Toô times and the ó__:00ô for óOn the Hourô times. 

 

 

https://www.online-stopwatch.com/online-digital-clock/
https://www.online-stopwatch.com/online-digital-clock/
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Lesson Nine: Days of the Week 

 

Learning Intentions:  We are learning the days of the week.  
We are learning to identify events that occur on particular 
days. 

 
 
Australian Curriculum Links: 

ACMMG021 - Describe duration using months, weeks, days and hours. 
 
 
 
Resources needed: 

¶ Outline Master 9a ï óDays of the Week Snap Gameô ï sets per pair of students 

¶ Outline Master 9b ï óEvents in My Weekô ï A3 sized printout per student. 
 

 

1. Warm-Up - Days of the Week Snap  
 

Use the cards in Outline Master 9a to print óSnapô cards for the class: 

¶ Share the cards out face down. 
¶ Take turns to turn over a card and add it to a pile in the middle. 
¶ Say 'snap' if the two cards are days which are next to each other in the week, like 

Saturday and Sunday. 
¶ Whoever says 'snap' first picks up the whole pile and puts them on the bottom of their 

own. 
¶ If you turn over a holiday card then you must both say 'holiday' instead.  
¶ Whoever says it first picks up the pile.  
 
Enabling: 

Limit the number of cards to just a few consecutive days, or to Monday to Friday. 

Extending: 

Design your own game using the óDays of the Weekô 

 

2. Problem Solving Task ï óWhat Happens on a Mondayô? 
 
Have students make a list of events from their life that are common things that might happen 

only ONCE during the week. For example, óNetball / Football trainingô; óSchool Assemblyô; 

óNetball / Footy Matchô; óArt Lessonô; óPizza Nightô; óLibrary Visit; óChurch / Mosqueô; óCanteen 

Dayôé  

Write another list of events that happen daily or several times a week, eg. óGo to schoolô, 

óEat breakfastô, óPlay with friendsô, óMaths lessonô, etc. 

Write these events ï at least 5 of each ï into two columns as per the following: 
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Once-a-Week Activities 
More-Than-Once-a-Week 

Activities 
eg. Netball training  eg. Maths lesson 

  

  

  

  

  
 

Now, students use Outline Master 9b (óEvents in My Weekô Activity) to show activities 

and events from their lists that occur throughout their week, selecting the days on which 

these events occur.  

For added fun, they may wish to draw or stick on a picture that reminds them of this activity. 

        
 
3. Reflection. 

Chat and share with students what their experiences are during each week. 
 
Why do we do certain activities / hold certain events on particular days of the week?  
 
What are the reasons for this? 
 
Prompt students to consider things like work and school commitments; need for physical 
activity; spending regular family time; religious and cultural reasons; need for regularly doing 
something to build up skill / knowledge; etc. 
 
Draw out common and differing experiences ï eg. some parents / family members working 
on óweekendsô, differences in sporting, cultural and religious commitments, etc.  
 
Emphasise the ways in which ódays of the weekô help us organise our time and the things we 

do with family, friends, school, sport, community, worké 
 
Highlight the language here: ñweekendò days are literally ñweek endsò ï the end of 
each (traditional) working week. 
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Lesson Ten:  Make a Calendar: Learning the Months 
 

Learning Intentions:  We are learning the months of the year.  
We are learning to identify seasonal events that occur in 
particular months. 

 
Australian Curriculum Links: 

ACMMG021 - Describe duration using months, weeks, days and hours. 
ACMMG040 - Name and order months and seasons 
ACMMG041-  Use a calendar to identify the date and determine the number of days 

in each month 
 
Resources needed: 

¶ A basketball and a tennis ball (see óWarm Up Discussionô) 

¶ An old calendar to separate into months and distribute amongst the class (eg. 

previous yearôs calendar) 

¶ Outline Master 10 (óDays in a Monthô) ï cut out  

 

 

Teacher Background: 
 
ñThe Ancient Egyptians are said to have made the first calendar of 12 months, each 
consisting of 30 days, comprising a year. They added 5 days at the end of the year to try to 
match up with the solar year. This is because the phases of the Earthôs moon do not match 
up with the orbit of the Earth around the Sun. 
 
By making all their months an even 30 days, they abandoned trying to match up with lunar 
(moon) cycles and concentrated instead on matching up with the solar (Sun) year. 
 
The Egyptians recognized that this calendar didn't quite align with an actual yearé. and 
eventually, the Greek rulers of Egypt added the concept of a leap year, adding a day every 4 
years.  
 
The Romans reinforced this concept when they later ruled Egypt.ò   
 
See http://www.calendar-origins.com/egyptian-calendar.html.  
 

 

1. Warm-Up Discussion ï óWhat is a Month?ô 
 

Familiarise students with the months of the year and explain how (a) our year is based on 

the amount of time it takes the Earth to journey around the Sun, and (b) that we break that 

time up into 12 roughly even amounts of time ï around about 30 days. This is because 

ancient scholars studying the stars used mathematics to work out this time taken ï called the 

Earthôs ósolar orbitô ï and then worked on the problem of dividing time into óequal groupsô of 

days based on the solar orbit.  

 

Teachers may illustrate this with a basketball and a tennis ball, showing the way the Earth 

orbits the Sun in a full solar óyearô. 

http://www.calendar-origins.com/egyptian-calendar.html
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Spend an additional few minutes with whole-year calendar out the front, running through and 

reciting the months in the year, to familiarise students with their order if necessary. 

 

 

2. Collaborative Activity ï óMaking a Monthô Calendar Jigsaw 

 

¶ Organise students into 12 groups (eg. 2 or 3 students) OR allocate 12 months between 
available students 
 

¶ See Outline Master 10a and 10b:  Students are given the numbers 1-31, days of the 
week and a month. They then work as a team to ómake a monthô, having been given a 
particular month (or months) of the year from an old calendar (for reference for the 
number of days). 

  
¶ Ensure students are given the current yearôs start date and day ï eg. if itôs Friday 1st 
June, ensure they place ó1ô on the top óFridayô square of their monthly calendar. 

 
¶ Having had all groups complete their allocations of days and dates, on the floor of the 

classroom put together the current yearôs calendar, month by month) January through to 
December). 
 

¶ This activity investigates patterns in the months: 
-  How do we know the layout of the month is correct?  
-  What day would the next month start on? 
-  What patterns can you see?  
-  What does a calendar need to have?  
-  What are the essential features of a calendar? 

 

Enabling:  

Sit with the student to ensure they can follow the sequence. 
ñIs there something in the room that might help you?ò 
ñGo for a gallery walk to see how other students are completing the task, this might help you 
to make a start on your workò 
 
Extending: ñCan you prove that you are correct? How?ò 

ñWhat day is it if the day after tomorrow is Saturday?ò (and similar questions). 

 

3. Reflection 
 
Have a class discussion and question students: 
 

¶ óHow many months of the year are there?ô;  

¶ óDo all the months have the same number of days?ô;  

¶ óWhat is the smallest number of days that a month has? Which month is this?ô 
(Explanation here that every 4 years, called a óLeap Yearô, February has an extra day to 
make up some extra time missed as the Earth orbits the sun over time);  

¶ óWhat is the largest number of days some months have? Which months are these?ô; 

¶ óApproximately how many weeks are in each month? Is this exactly right (that is, are 
there exactly that many weeks in each month? Explain your answer/sô. 
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Lesson Eleven ï Whatôs in a Year? 

 

Australian Curriculum Links: 

ACMMG021 - Describe duration using months, weeks, days and hours. 
ACMMG040 - Name and order months and seasons 
ACMMG041-  Use a calendar to identify the date and determine the number of days 

in each month 
 
 
Resources needed: 
 

¶ Access to YouTube, with sound and vision on interactive whiteboard or projected 
computer: Either óKids TV123 Months of the Year Song 
(https://www.youtube.com/watch?v=5enDRrWyXaw) OR óThe Singing Walrus 
Months of the Year Songô (https://www.youtube.com/watch?v=Fe9bnYRzFvk).  

¶ Outline Master 11, óHow Old Will I Be?ô ï printed in A3 for whole class. 

 

Lesson Sequence 

This lesson refreshes studentsô memorisation of the 12 months of the year, and then 

introduces ócounting forwardô and ócounting backô problems using a (year based) timeline and 

based on the current calendar year. Students use counting-by-ones and counting-by-tens 

strategies to calculate their ages in certain years in the future and also what the calendar 

year will be at certain decadal time distances in the future.  

Some scaffolding and assistance will be necessary to provide differentiated instruction for 

students who have struggled with counting and simple place value concepts; further 

challenges are available for students requiring further extension. 

 

1. Warm-Up ï Sing a Song (Months of the Year). 
 

Review the 12 months of the year in order. 

Use a song to do this (see https://www.youtube.com/watch?v=5enDRrWyXaw or 

https://www.youtube.com/watch?v=Fe9bnYRzFvk ï pick one of these to sing through a few 

times with children). 

 

2. Problem Solving ï How Old Will I Be? 
 

Use Outline Master 11 (óHow Old Will I Beô?) to introduce students to a year timeline. Print 

this out in A3 size for all students to work on. 

Teachers may wish to project this resource onto the board out front and complete the current 

year (eg. ó2019ô) on the timeline together. Teachers can then model filling in studentsô 

current age, that is, the age they are turning in the current calendar year (student records 

may assist with this!). 

https://www.youtube.com/watch?v=5enDRrWyXaw
https://www.youtube.com/watch?v=Fe9bnYRzFvk
https://www.youtube.com/watch?v=5enDRrWyXaw
https://www.youtube.com/watch?v=Fe9bnYRzFvk


 

A M S I  S c h o o l s  óDog In, Cat Outô ï Investigating Time P a g e  | 34 

Discuss and complete óNext yearô and óLast yearô on studentsô sheets. How did we work this 

out? (counting forward one; counting back one). 

Have students work through the problem prompts on the sheet themselves. Model counting 

forward and back on the number line; work through each problem one at a time and discuss 

strategies. 

Teachers can scaffold and support this by assisting students with strategies ï eg. counting 

on by tens; counting back the number of years of my óthis yearôsô birthday to find the year of 

birth (eg. students turning 6 in 2019 were born in 2013, etc). 

Set the óChallengeô questions only for students who work through the timeline problems 

successfully first. 

Once students are finished, they may like to draw a picture of themselves when they are 25. 

ñDo you know anyone whoôs 25? What do they do?ò ñWhat year will this be?ò in the space 

provided. 

 

Enabling:  

Sit with the student to ensure they can follow the sequence. 
 ñIs there something in the room that might help you?ò 

Extending: See Challenge questions. 

 

3. Reflection 
 
Share studentsô responses in a plenary session on the floor (including illustrations of what 
students will be doing when theyôre 25 years old!). 
 
In particular, discuss the strategies used by students to solve the óageô and óyearô problems 
in this task. Model these student strategies with the whole class using a projected copy of 
the task at the front of the room. 
 
If teachers are willing (and brave!), finish by working with the class on the same tasks for the 
teacher ï eg. What year was the teacher born? How old will the teacher be in 10 years? é 
etc. 
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Lesson Twelve: The Seasons 

 

Australian Curriculum Links: 

ACMMG021 - Describe duration using months, weeks, days and hours. 
ACMMG040 - Name and order months and seasons 
ACMMG041-  Use a calendar to identify the date and determine the number of days 

in each month 
 
 
Resources needed: 
 

¶ Outline Master 12 ï óEuropean Seasons in Australiaô ï projected on Interactive 
Smartboard 

¶ Whiteboard and markers 

¶ Interactive whiteboard and / or data projector, with sound, and the following links: 
-  http://www.abc.net.au/btn/story/s4761972.htm  
-  http://www.bom.gov.au/iwk/ 
-  https://www.csiro.au/en/Research/Environment/Land-

management/Indigenous/Indigenous-calendars 

¶ World globe 
 

Lesson Sequence 

This lesson uses a range of online and interactive resources to examine and 

compare traditional óEuropeanô descriptions of the four seasons with those described 

by Indigenous Australians in various parts of climatically diverse Australian continent. 

Students start by considering the events of the original text óDog In, Cat Outô within 

the context of seasons and to think about events in their own lives that occur in 

different seasons. 

The lesson then examines seasonal calendars ï both European and Indigenous ï 

and considers how Aboriginal seasonal descriptions would be useful in different 

parts of Australia ï especially Northern Australia - where the seasons less reflect 

European seasonal changes. 

 

1. Warm Up ï Re-read óDog In, Cat Outô 
 
Re-read the book óDog In, Cat Outô by Gillian Rubinstein and Anne James. 
 
Discuss with students what season they think this book is set in. Ask for and discuss 
evidence of this in the text and the illustrations. 
 
What are the different seasons we usually have in Australia? How would the familyôs 
activities and events in óDog In, Cat Outô be different in a different season (eg. Winter?). 
What is difference between Summer, Autumn, Winter and Spring where we live? 
 
óWhich is your favourite season? Why?ô Ą Share thoughts with the class. 

http://www.abc.net.au/btn/story/s4761972.htm
http://www.bom.gov.au/iwk/
https://www.csiro.au/en/Research/Environment/Land-management/Indigenous/Indigenous-calendars
https://www.csiro.au/en/Research/Environment/Land-management/Indigenous/Indigenous-calendars
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2. Explicit Teaching and Interactive Resource Session ï 
 
European Seasons, Indigenous Australian Seasons 

 
Discuss the seasons most of us are familiar with: Summer, Autumn, Winter and Spring. Use 
Outline Master 12 to discuss and complete features of these 4 seasons, including the 
months to which they belong. Note especially that Summer lasts across the December / 
January change of calendar year. 
 
What are some things that happen in our families and communities in each of these 
seasons? Make 4 lists on the whiteboard (Summer, Autumn, Winter and Spring) ï eg. 
Summer ï go to the beach, Christmas Time play cricket, wear shorts and T-shirts; Autumn ï 
rake leaves in the yard, put blankets on the bed, start wearing jumpersé  
 
Rural communities may also have students who are able to associate seasons with events in 
the agricultural cycle, such as Summer harvest, Spring plantings or lambing etc. ï discuss 
these. 
 

 
Teacher background Information: Australian Indigenous Seasons Knowledge 
 
Australia's Indigenous cultures had completely different seasons to those we use from 
the European seasonal calendar. Each season was described and designed around 
local weather conditions and therefore Indigenous Australian seasonal calendars 
varied greatly across the continent, given the huge variation in climatic regions. 
 
A variety of Indigenous seasonal calendars are described on the Bureau of 
Meteorology óIndigenous Weather Knowledgeô website - http://www.bom.gov.au/iwk/, 
so Australian teachers can select a region closest to their schoolôs location and explore 
the specific seasons in this area. 
 

 
Watch the short ABC óBehind the Newsô story on Aboriginal Seasons:  
 
http://www.abc.net.au/btn/story/s4761972.htm  
 
Discuss what some of the ócluesô are that Aboriginal people use to recognise new or different 
seasons.  
 
Use the Indigenous seasonal calendars are described on the Bureau of Meteorology 
óIndigenous Weather Knowledgeô website - http://www.bom.gov.au/iwk/, to explore Aboriginal 
seasons in the area closest to where your School is located in Australia. 
 
Finally, use the online and Interactive Indigenous calendars available at the CSIRO to 
explore local Aboriginal seasonal descriptions and events in the Northern parts of Australia: 
 
https://www.csiro.au/en/Research/Environment/Land-management/Indigenous/Indigenous-
calendars 
 
As you interact with these resources with students (you may do this as a whole class, or 
have students use iPads or computers to explore the calendars themselves), discuss why 
these calendars would be especially useful for Aboriginal people relying on traditional bush 
foods and resources. 
 

http://www.bom.gov.au/iwk/
http://www.abc.net.au/btn/story/s4761972.htm
http://www.bom.gov.au/iwk/
https://www.csiro.au/en/Research/Environment/Land-management/Indigenous/Indigenous-calendars
https://www.csiro.au/en/Research/Environment/Land-management/Indigenous/Indigenous-calendars
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3. Reflection. 
 
Look again at Outline Master 12 as a class. 
 
Describe the weather patterns shown in the pictures in this diagram. 
 
Does the weather shown in these months always look like these pictures where you live? 
 
If time, discuss how seasonal weather patterns are different in other locations (a) in 
Australia, and (b) around the world (eg. the Northern Hemisphere countries, compared with 
Southern Hemisphere countries like Australia). 

 

 
 
 
 
 
 
 

  



 

A M S I  S c h o o l s  óDog In, Cat Outô ï Investigating Time P a g e  | 38 

 
 
 
 
 
 
 
 
 

Outline Masters 
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Outline Master 1a 
 

Time Cards (Lesson 1, Lesson 8): Time in Words 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

7 oôclock 
in the morning 

Quarter past 2 
in the afternoon 

8 oôclock   

in the morning 
4 oôclock   

in the afternoon 

Half past 8 
in the morning 

6  oôclock   

in the evening 

35 minutes 
past 8 

in the morning 

5 minutes  
past 6 

in the evening 

Half past 10 
in the morning 

Half past 7 
in the evening 

12 oôclock 
in the middle  

of the day 

10 oôclock   

at night 

2 oôclock   

in the afternoon 
Half past 11  

at night 



 

A M S I  S c h o o l s  óDog In, Cat Outô ï Investigating Time P a g e  | 40 

Outline Master 1b 
 

Time Cards (Lessons 1 and 8): Time in Digital Format 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

7:00 
am 

2:15  
pm 

8:00  

am 
4:00    

pm 

8:30 
am 

6:00 
pm 

8:35 
am 

6:05 
pm 

10:30 
am 

7:30 
pm 

12:00 
noon 

10:00   
pm 

2:00   
pm 

11:30  

pm 
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Outline Master 1c  
 

Time Cards (Lessos 1 and 8): Time in Analogue Format 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
in the morning 

 
in the afternoon 

 
in the morning 

 
in the afternoon 

 
in the morning 

 
in the evening 

 
in the morning 

 
in the evening 

 
in the morning 

 
in the evening 

 
middle of the day 

 
at night 

 
in the afternoon 

 
at night 
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Outline Master 2:   Timeline for my óSaturday Bookô 
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Outline Master 3a:        Events in My Day (Stimulus) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

All images sourced from Creative  
Commons - no attribution required.  

Downloaded 15.01.2018. 

Arriving at school Learning with my class 

Playing games outside Going to bed 

Eating a meal Cleaning my teeth 


